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Example Candidate Responses

Introduction

The main aim of this booklet is to exemplify standards for those teaching Cambridge IGCSE / IGCSE (9-1) / O Level
Literature in English, and to show how different levels of candidates’ performance (high, middle and low) relate to the
syllabus requirements. This document helps teachers to assess the standards required to achieve marks beyond the
guidance of the mark scheme.

In this booklet candidate responses have been chosen from the June 2023 exam series to exemplify a range of
answers.

For each question, the response is annotated with examiner comments about where and why marks were awarded or
omitted. This is followed by comments on how the answer could be improved. There is also a list of common mistakes
and guidance for candidates.

Please refer to the June 2023 Examiner Report for further details and guidance.

The questions and mark schemes are available on the School Support Hub

0475/ 0992 June 2023 Question Paper 22 and 32
0475/ 0992 June 2023 Mark Scheme 22 and 32

2010 June 2023 Question Paper 22
2010 June 2023 Mark Scheme 22

Past exam resources and other teaching and learning resources are available on the School Support Hub



http://www.cambridgeinternational.org/support
http://www.cambridgeinternational.org/support

Example Candidate Responses

How to use this booklet

This booklet goes through the paper one question at a time, showing you the high-, middle- or low level response for
each question. In the left-hand column are the candidate responses, and in the right-hand column are the examiner
comments.

Example Candidate Response — low Examiner comments
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oo Examiner comments are
Answers are by real candidates in exam alongside the answers. These |

conditions. These show you the types of answers for
each level. Discuss and analyse the answers with
learners in the classroom to improve their skills.

explain where and why marks
were awarded. This helps you
to interpret the standard of
Cambridge exams so you can
help your learners to refine their
exam technique.
\ | Y

How the candidate could improve their answer

+ The candidate gave a brief overview in the first sentence but might have developed this by exploring what his title
involves to show overall understanding of what makes this such a ‘dramatic moment’.
+ Using references to support a narrative approach was unlikely to achieve high reward. A more structured approach

would have helped to develop a coherent argument. Points made should be supported by textual reference, linked
to the question, and the text fully analysed to demonstr:

This section explains how the candidate could
have improved each answer. This helps you to
interpret the standards of Cambridge exams and
helps your learners to refine their exam technique.

Common mistakes and guidance for candidates

» Writing lengthy introductions about the writer and/or socio-historical background of the text instead of focusing on
the key terms of the question.

+ Retelling the plot to the start of the passage instead of briefly contextualising it to demonstrate understanding of the
structure of the text.
* Losing focus on the question and passage and strayin i o )
the wider text. This section lists common mistakes as well
as helpful guidance from the examiner. This will
help your learners to avoid these mistakes. You
can use this alongside the relevant Examiner
Report to guide your learners.

+ Selecting material from only part of the passage instea
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Question 2(a)

Example Candidate Response — high Examiner comments
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o There is critical understanding
of Osborne’s language and ‘short
remarks’, supported and developed
further in his comments on Trotter’s
gardening.




Example Candidate Response — high, continued

Example Candidate Responses

Examiner comments
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Q There is critical understanding
of Osborne’s portrayal and
relationship with the men. This is
supported with salient evidence
from the wider text.

e An insightful comparison is
drawn between his care of the men
and the ‘primroses’.

@ There is implicit reference to
the question; the dramatic impact is
explored with the stage directions
engaging the audience in the
‘comfort and safety’ provided by
Osborne.

m Direct reference is made

to ‘Uncle’ with insight into the
relationship between Trotter and
Osborne here. This is subtly
contrasted with Stanhope and
Hibbert’s earlier in the play.

@ There is sensitive detail to the
mood created and Trotter’s comfort
in voicing his fears of the ‘quiet’ and
the ‘impending attack’.

@ A key point of Osborne’s ability
to ‘listen[s]’ is made though this
needed specific textual support.

m The writer’s intentions in
portraying the men’s ‘humanity’

is clearly understood as the men
reminisce about their lives. Specific
textual detail could have lifted this.

@ There is insight into the use of
punctuation and language during
the discussion of gardening shown
in the contrast as Trotter ‘fumbles’,
a ‘clumsiness’ the men cannot
demonstrate when fighting.
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Example Candidate Response — high, continued Examiner comments
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responding sensitively and in detail
to the effects of language used, in a
perceptive and evaluative response.
Well-selected reference to the text
is skilfully incorporated.

Total mark awarded =
23 out of 25

How the candidate could improve their answer

+ The candidate made assertions about the characters’ socio-economic and educational background but might have
used specific textual support to develop these points fully.

» Specific examples of the punctuation used and more detail to the discussion on their interest in gardening, as a
‘coping mechanism’, would have improved the answer.
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Question 2(b)

Example Candidate Response — high Examiner comments
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0 This is a brief, focused
introduction.

o There is knowledge and
understanding of the pre-war
relationship and precise textual
support for the way Stanhope has
changed. Further comment on
Stanhope’s language would have
improved this.

0 There is personal engagement
with the drama created and implied
reference to how it is compelling,
in the difficulties the change may
create for Raleigh.

o The candidate demonstrates
understanding of the deeper
implications of Stanhope’s
language. There is understanding
of Raleigh’s feelings and of the way
the writer achieves effects through
the use of punctuation.

e There are some perceptive
comments on the language and
contrast created by the description
of Stanhope as, ‘good-looking’, and
the ‘shadows under his eyes’.
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Example Candidate Response — high, continued Examiner comments
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There is a sustained focus on
the relationship and understanding
of their closeness, supported by
Raleigh’s behaviour. There is insight
into the use of stage directions
as Raleigh ‘brightens’ up just at
hearing Stanhope’s name.

o There is a convincing personal
response and engagement with how
the audience’s expectations change
with Stanhope’s behaviour.

e The candidate addresses

the change in the ‘complex’
relationship with reference to both
the stage directions and Stanhope’s
response. These could have been
explored further indicate the effect
of tone and movement.

0 Explicit reference to the
question is made. A key turning
point in their relationship is explored
with critical understanding of
Stanhope’s violent reactions: ‘To
clutch’ and ‘tearing’ the letter from
Raleigh. The reference to the
‘power trip’ could have been made
clearer.

@ Well-selected references
support a clear critical
understanding and a sustained
exploration of Stanhope’s violent
behaviour. The candidate
demonstrates insight into the use of
language and what it reveals of the
relationship.

m There is explicit reference

to the precise relationship that
Stanhope expects, in military terms;
a ‘superior’ and ‘subordinate’.
Insight into the symbolism of first
names and implications for the
relationship is demonstrated.

10
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Example Candidate Responses

Examiner comments

@ There is sensitive detail to the
way the writer achieves effects in
replacing the ‘Dennis’ Raleigh knew,
to the ‘Stanhope’ he has become.

@ There is a strong awareness
of the text as drama. Insight into
audience reaction to Stanhope’s
treatment of Raleigh and his
possible motives, ‘to save
Raleigh the disappointment,’ is
demonstrated.

There is understanding of
Raleigh’s loyalty and admiration
of Stanhope. It is a little assertive
and undeveloped with the comment
on ‘war changes people’ and the
writer’s ‘anti-war message’.

@ This paragraph shows
understanding of the change in
Stanhope’s ‘demeanour’, as he
comforts Raleigh before he dies.
This section would have benefitted
from more specific textual detail,
rather than the brief conclusion
which adds little to the response.

@ This response sustains a critical
understanding of the text and task.
There is well-selected reference to
the text and response to the way
the writer achieves effects.

Total mark awarded =
23 out of 25

11
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How the candidate could improve their answer

« The candidate might have explored the language of the quotations, and stage directions, more explicitly to indicate
further understanding of tone and character movement on stage, for example, when Stanhope ‘stops short’.

+ Comments on the assertion that Raleigh ‘knows how war changes people’ and the writer’s ‘anti-war message’
needed developing to demonstrate how these made the relationship compelling.

» More specific textual detail to support the pivotal change in Stanhope’s behaviour as he comforts the dying Raleigh
would have enhanced the response.

12
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Question 3(a)

Example Candidate Response —

low

Examiner comments
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There is a relevant comment
on Elesin’s ‘lustful’ behaviour and
his use of his position to justify
his actions. There is some textual
reference but this and the nature of
his position needed comment to lift
this introduction.

o There is reference to the
question with a quotation but this is
explained. This needed exploring to
demonstrate how it is dramatic.

o The candidate asserts these
are ‘enlightening words’ and quotes
his being ‘a man of honour’ without
analysing the situation and context
of the reference.

o A basic comment on Elesin

as a ‘womaniser’ is made without
support. References given support
an explanatory approach and
needed analysing, in the context
of the passage, to demonstrate
understanding of the situation.

e Repetition of Elesin’s ‘use of
words’ remains at a basic surface
understanding. The comment on
how he uses this to obtain the
‘engaged woman’ shows better
understanding but this needed
more specific textual detail to be
rewarded.

0 Though brief, there are some
relevant comments on Elesin and
the situation, with a little supporting
reference to the text.

Total mark awarded =
8 out of 25
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Example Candidate Responses

How the candidate could improve their answer

The candidate gave a brief overview in the first sentence but might have developed this by exploring what his title
involves to show overall understanding of what makes this such a ‘dramatic moment’.

Using references to support a narrative approach was unlikely to achieve high reward. A more structured approach
would have helped to develop a coherent argument. Points made should be supported by textual reference, linked
to the question, and the text fully analysed to demonstrate how the writer achieved the desired effect.

Common weaknesses in passage-based responses

Writing lengthy introductions about the writer and/or socio-historical background of the text instead of focusing on
the key terms of the question.

Retelling the plot to the start of the passage instead of briefly contextualising it to demonstrate understanding of the
structure of the text.

Losing focus on the question and passage and straying into commentary of loosely related events and themes in
the wider text.

Selecting material from only part of the passage instead of across the whole passage, including the ending.
Narrating content without analysing the writer’'s methods effectively.

Taking a linear approach, paraphrasing the text without analysing references fully and considering the dramatic
impact on the audience.

Copying extensively from the passage instead of selecting relevant material.

Identifying technical terms and individual punctuation or stage directions without consideration of the context and
intended impact on the audience.

Lacking awareness of the text as performance and the characters as constructs rather than real people.
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Example Candidate Responses

Question 4(a)
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Example Candidate Response — middle Examiner comments

0 The response starts with focus
on the key term ‘striking’.

o Knowledge of Viola’s situation
and the uncertainty surrounding
her brother is demonstrated. There
are relevant references but these
needed analysing fully.

o Reference to the question is
made with understanding of her
‘bravery’ and her control of her
emotions.

o There is some understanding
of the deeper implications of the
text with the contrast of Viola’s
‘emotional stability’ and Orsino’s
self-indulgent love in the previous
scene. This would have benefitted
from specific textual support from
the passage.

e There is understanding of the
writer’s use of questioning with
references; these needed exploring
to show how they impact on her
plans.
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Example

Candidate Responses

Example Candidate Response — middle, continued

Examiner comments
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e Viola’s independence is
evaluated with some awareness of
genre — it impresses the audience’
with the strength of her character.

0 In this paragraph there is
understanding of the similarities
between Viola and Olivia with a
relevant reference. Her motives
for wanting to serve her and being
unable to do so, could have been
explored.

@ Explicit link is made to the
question.

e There is a clear understanding
of Viola’s reasons for concealing
her identity with a comment on the
language and textual support.

@ The importance of her disguise
being of ‘significant value’ is noted
but this could have been developed
in terms of its importance to the plot
and Viola’s survival.
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Example Candidate Responses

Example Candidate Response — middle, continued Examiner comments
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0 The candidate comments on
Viola’s perceptive character, with a
quotation, but this is explained and
repetitive.

@ An attempt to compare Viola’s
intelligence to Orsino’s is assertive
and undeveloped. Specific textual

detail is needed to clarify this point.

@ The conclusion briefly
summarises the argument with a
reference to the theme of ‘illusions’;
this would have benefitted from
further comment.

m There is overall understanding
of Viola’s introduction in a
reasonably developed personal
response. There is supporting
textual evidence and some
response to the language.

Total mark awarded =
16 out of 25

How the candidate could improve their answer

There was focus on the question but points could have been further developed; for example, reference to
Sebastian, Orsino and Viola is made but the deeper implications of these characters and her plans might have

been

explored further.

The candidate selected appropriate textual evidence to support ideas but these tended to be explained rather than
fully analysed; for example ‘doth oft close in pollution’ lacks detail to language and effects created.

Explicit exploration of the genre and dramatic impact of Viola’s introduction would have enhanced the response.
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Example Candidate Responses

Question 4(b)

Example Candidate Response — middle Examiner comments
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o There is a focused introduction
which references the terms of the
question with examples of ‘mistaken
identity’.

@ The candidate identifies Viola/
Cesario’s dilemma.

o There are relevant quotations
to support ideas, e.g. ‘barful strife’,
but comments are explanatory.
The language needed explicit
commentary.

o There is some understanding
of the irony of Cesario’s love for
Orsino. More specific awareness of
the drama created with the use of
dramatic irony would have improved
this point.

o Though not fully developed,
there is a personal response to
the sincerity of the character’s
love- Orsino’s for Olivia; Viola’s for
Orsino.
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Example Candidate Responses

Example Candidate Response — middle, continued Examiner comments

e Different audience reactions to
gender ‘boundaries’ is mentioned;
this needed developing with specific
textual detail, and reference to
Olivia, to demonstrate a clearer
understanding of the dramatic effect
of Viola’s disguise.

0 There is some understanding
of the impact of Maria’s letter on
Malvolio but specific textual detail
and development of the trick

and dramatic effect would have
improved this.

e Relevant references support
Malvolio’s change in behaviour,
having persuaded himself the letter
is addressed to him.

0 The references needed
analysing to demonstrate
understanding of the deeper
implications of his conviction that
‘my lady loves me’.

@ Further examples of ‘mistaken
identity’ are mentioned in the
conclusion but these lack textual
detail and could have been
developed for higher reward.

m Overall, this is a reasonably
developed personal response with
understanding of two specific cases
of mistaken identity. There is textual
evidence with some response to
the way the writer creates dramatic
impact though further development
is needed.

Total mark awarded =
15 out of 25
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Example Candidate Responses

How the candidate could improve their answer

When discussing Viola/Cesario’s love for Orsino, this could have been developed to include detail to Olivia and the
dramatic impact the disguise creates in this love triangle, a key feature of mistaken identity in the play. Similarly,
reference is made to Malvolio believing the letter is from Olivia, and that she loves him, but closer exploration of the
dramatic impact on both Malvolio and Olivia could have improved this response.

The candidate might have explored a wider range of examples of mistaken identity rather than to mention them in
the concluding paragraph; more specific textual detail to support these was needed.

Where textual reference is used this needed to be explored fully with comments on the writer’s use of language.
Comments tend to be explanatory rather than analytical.

20



Example Candidate Responses

Question 5(b)

Examiner comments

Example Candidate Response — low
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0 The candidate makes reference
to the key term of the question

with lago ‘as the mastermind of the
story’.

e There is knowledge of lago’s
racist language with a relevant
quotation. The language needed
further comment and understanding
of the dramatic effect.

o This is a basic personal
response to the irony in lago
criticism of Othello, demonstrating
his ‘untrustworthyness’ (sic) but this
needed linking to the question and
further comment.

o There is a relevant comment

on lago’s use of ‘My Lord’ to gain
Othello’s trust; closer link to the
question and more detail could have
improved this.

e Specific textual detail regarding
lago’s ‘trap’ and manipulation of
Othello to believe Desdemona’s
infidelity would have enhanced this
point.
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Example Candidate Responses

Example Candidate Response — low, continued Examiner comments
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the text.

Total mark awarded =
9 out of 25
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Example Candidate Responses

How the candidate could improve their answer

Closer focus on the question and the way Shakespeare makes lago fascinating are needed to enhance this
response. There are some relevant comments on his racist views and his perceived insubordination but the
response is general and narrative in approach. More specific textual detail about lago’s motives is needed to
improve this. There is some knowledge of lago’s methods, for example, his manipulation of Othello and reference
to Desdemona’s infidelity with Cassio, but these are not developed.

The response focuses mainly on the scene where lago and Roderigo inform Brabantio of Othello’s elopement; a
wider range of references from across the play would have enhanced this essay.

Common weaknesses in general essay responses

Writing lengthy introductions, including irrelevant background information about the playwright, instead of focusing
on the question.

Not reading the question carefully and thinking about implications to choose the most suitable material before
starting to write.

Re-telling the plot rather than answering the question.
Lacking awareness that drama is visual and uses language that has an impact on the audience.
Referring to the ‘text’ or ‘book’ rather than the ‘play’, and to the ‘reader’ rather than ‘audience’.

Asserting something is dramatic and offering personal responses without supporting comments with textual
evidence.

Not supporting ideas with relevant textual detail or, when used, not analysing the text fully to demonstrate
understanding of the writer’s intended effect.

Not learning specific quotations to support comments on character, theme, mood and stagecraft.
Using an essay previously written on the text without adapting it carefully to the key terms of the question.
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