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Example Candidate Responses - Paper 1

Introduction

The main aim of this booklet is to exemplify standards for those teaching Cambridge IGCSE / O Level Sociology
0495 / 2251 and to show how different levels of candidates’ performance (high, middle and low) relate to the subject’s
curriculum and assessment objectives.

In this booklet, candidate responses have been chosen from the November 2020 exam series to exemplify a range of
answers.

For each question, the response is annotated with a clear explanation of where and why marks were awarded or
omitted. This is followed by examiner comments on how the answer could have been improved. In this way, it is
possible for you to understand what candidates have done to gain their marks and what they could do to improve their
answers. There is also a list of common mistakes candidates made in their answers for each question.

This document provides illustrative examples of candidate work with examiner commentary. These help teachers
to assess the standard required to achieve marks beyond the guidance of the mark scheme. Therefore, in some
circumstances, such as where exact answers are required, there will not be much comment.

The questions and mark schemes used here are available to download from the School Support Hub. These files
are:

0495 November 2020 Question Paper 12

0495 November 2020 Paper 12 Mark Scheme

Past exam resources and other teaching and learning resources are available on the School Support Hub:

www.cambridgeinternational.org/support



http://www.cambridgeinternational.org/support

Example Candidate Responses - Paper 1

How to use this booklet

This booklet goes through the paper one question at a time, showing you the high-, middle- and low-level response for
each question. The candidate answers are set in a table. In the left-hand column are the candidate answers, and in
the right-hand column are the examiner comments.

Example Candidate Response — Question 1, High Examiner comments
[ Lo | Fe nelas ore re arlzf a5 ngﬁﬂ@ae{iﬂ st osin 0 Neither of the candidate's
; ﬂ L c,/A y{ points identifies two results
; ﬂ) tle. erd. Lel) -Fmalt__ ﬂ.m;/i(fﬂ Mede. o from the source so no marks
are awarded here.

b Rﬁv‘d"ﬁz‘xgﬁﬂ;’dkﬁé&ﬁhﬁ#

I i ﬂgﬁmp&ﬂ Mark for (a) = 0 out of 2

9 One correct prima
) __' L&ﬁmm. ﬂ&bﬂ—mﬁjb w&fﬁf_b_pff 2 ﬂi_fudgwa te— r By
Examiner comments are
Answers are by real candidates in exam conditions. alongside the answers. These
These show you the types of answers for each level. explain where and why marks
Discuss and analyse the answers with your learners in were awarded. This helps you
the classroom to improve their skills. to interpret the standard of
Cambridge exams so you can
help your learners to refine

\their exam technique. j

How the candidate could have improved their answer

e (a) The candidate needed to pick out two of the many results mentioned in the source. In this question, it may have
been helpful to quote directly from the Source A, rather than to try to interpret the results.

e (b) The candidate confused sampling as a primary research method after initially naming a correct method
(participant observation). Any other method, apart from content analysis, would have picked up the second
available mark, such as interviews, questionnaire, social survey etc.

This section explains how the candidate could
have improved each answer. This helps you to
interpret the standard of Cambridge exams and
helps your learners to refine their exam technique.

Common mistakes candidates made in this question
* (a) Some candidates attempted to describe or explain results from the research rather than simply ‘identifying’
them as the question asked.

* (b) Some candidates used sampling techniques or secondary data sources incorrectly as examples of primary
methods.

Lists the common mistakes candidates made

Often candidates were not awarded in answering each question. This will help your
marks because they misread or learners to avoid these mistakes and give them
misinterpreted the questions. the best chance of achieving the available marks.
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Question 1

Example Candidate Response — high Examiner comments
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o Neither of the candidate’s
points identifies two results from
the source so no marks are
awarded here.

Mark for (a) = 0 out of 2

e One correct primary method is
identified here. ‘Using samples’ is
not a method of research.

Mark for (b) = 1 out of 2

e In the first point, the candidate
references official statistics which
is incorrect. The second point is
too vague to achieve a mark.

° Neither of the two points link
correctly to quota sampling and
they focus on practical issues
which are treated in a generic and
undeveloped way. No marks are
awarded here.

e The first strength is given
credit of 2 marks in terms of the
identified point being ‘no bias’,
which is developed by reference
to the fact that emotions are
unlikely to affect the data due to
lack of researcher presence or
involvement.

Mark for (c) = 2 out of 4

e The candidate does not
specifically link the limitations
given to non-participant
observation.

Mark for (d) = 0 out of 4
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Example Candidate Response — high, continued Examiner comments

() | Nou-cosiepoud shaoesotion exedserss i o @ The candidate clearly identifies
tmedfod “we wlied e meongw% erese AR situgdion and describes two strengths of
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medhod 524 g@ AL Ao Qg!g M_\QLQ@&M in terms of being less likely to
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ool o T5 M ok il S are fully described. The final
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*\Q;Z*O/Q\A M{ﬁi‘mﬁ&w@“ﬁ— vague. In total, the candidate
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| Readahs L@@MM &MQLMMW«QA— strengths and two limitations that

J\Q«m\ eceu b QMQAQ AN QM
lrﬂuy\)r:é%e < m}@axﬁz,g\_wﬁg,&

DRAML. l\f\w /\AL )OL@(" '\‘IQM?&D oL e

are only identified but not fully
developed.
Mark for (e) = 6 out of 8

g GOALM o .fU_m AR W 9 The candidate’s first point

e g,.\m, wﬁg_wmw enddhad | links to the in-de_pth nature of the
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reference to probing and validity.
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Example Candidate Response — high, continued Examiner comments
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@ The second point is highly
conceptual and references an
interpretivist perspective for case
studies. Links are made with
verstehen, empathy and micro-
level research and a crime-based
example is discussed.

m The final point is more briefly
developed and links to the ability
of the case study to examine a
topic from different angles. This
is a Band 3 response showing
good sociological knowledge and
understanding of case studies.
The first two points are very well
developed and the third developed
enough for the response as a
whole to reach the top band.
Concepts are used accurately
throughout.

Mark for (f) = 9 out of 10

@ The first point correctly
identifies an aspect of
unstructured interviews — no set
questions — and explains why this
enhances validity.

@ The candidate clearly signals
the second point by the use of
‘furthermore’ and discusses how
the ability to give extra detail can
enable the interviewer to gain
more insight.

@ The third point links to making
the respondent feel at ease as it
is an informal interview and good
for achieving personal information.
The link to validity is explicit.
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Example Candidate Response — high, continued Examiner comments
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@ The candidate makes two
further points here about the
flexibility of the unstructured
format and the fact that an
interviewer is present. The
repercussions for validity are not
as well explained as previous
points but they are more than
simply descriptive.

@ The interviewer effect is well
explained as linked explicitly to
validity at the beginning of the
paragraph.

@ Both interviewer bias and the
possibility of social desirability are
alluded to.

@ As a whole, the answer
contains at least six developed
points with sociological terms
featuring throughout. The
conclusion is brief but makes a
judgement and achieves marks in
the top band.

Mark for (g) = 14 out of 15

Total mark awarded =

32 out of 45

How the candidate could have improved their answer

e (@) Whilst this answer had enough to achieve full marks, the candidate should have clearly flagged the results, i.e.
‘Firstly.... Secondly ...".

* (b) The candidate could have used any number of primary methods instead of historical documents. Examples
included social surveys, interviews or observations.

* (c) The second validity problem identified was biased documents. The candidate could have discussed the
possibility that the children’s books were selected to create a gender imbalance, hence lowering the validity of the
data.

* (d) In the first point, the candidate could have briefly given an example such as to find ‘x’ number of people who
smoke cigarettes. In the second point, they could have made a link to the idea that in quota sampling the subjects
chosen must reflect the characteristics of the research population.

* (e) The candidate could have developed the point that the researcher was unable to understand events fully. They
could have done this by pointing out the drawback of non-participation and then made a link to the negative impact
on the validity of the data.

* (f) At least three well-developed points were necessary in order to score in Band 3. The candidate did enough to
score within the band, however, in the final point they could have developed the explanation in more detail. The
candidate could have referred to the ability to triangulate data from different methods or given examples of the
kinds of methods appropriate to the case study approach.

* (g) The candidate could have linked some of their points outlining problems with interviews more explicitly to
validity. In addition, they could have formed a conclusion that referred directly to arguments made in the answer.
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Example Candidate Response — middle Examiner comments
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0 Neither point is listed as a
result in Source A.
Mark for (a) = 0 out of 2

@ The candidate identifies
two correct methods suitable
for studying gender inequality:
namely structured interviews and
non-participant observation. The
function of ‘questionnaires’ in
brackets is unclear.
Mark for (b) = 2 out of 2

e The candidate identifies a
clear validity issue in terms of the
statistical nature of the data in
Source A. It describes the issue
— the inability to gain in depth
information — but only one point is
made.

Mark for (c) = 2 out of 4

0 It is clear that the candidate
knows what quota sampling
is from the first sentence. The
first point then identifies a clear
strength of quota sampling (saving
time and energy) and develops it
by reference to an aspect of the
method.

9 There is no correctly identified
strength in the second point so the
candidate is awarded 2 of the 4
marks. Mark for (d) = 2 out of 4

e The first strength of non-
participant observation is well
developed, linking to the idea that
no researcher is there allowing for
greater ease for the subject.

a The point regarding
generalisability is not a known
strength of non-participant
observation and is not
creditworthy.

10
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Example Candidate Response — middle, continued Examiner comments
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Example Candidate Responses - Paper 1

Example Candidate Response — middle, continued Examiner comments
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Example Candidate Responses - Paper 1

How the candidate could have improved their answer

(a) The candidate could have cited results directly from the source instead of giving broad summary statements
about inequality and representation. The results were listed as bullet points in Source A. For example, that males
were the main characters in 57 % of children’s books published each year or that 31 % of books had female
characters in them.

(b) The candidate scored full marks but should have avoided listing two discrete methods in their first point.
(c) The candidate needed to describe a second problem with the validity of the data in Source A.

(d) The candidate described one strength successfully. For a second strength, the candidate could have referred to
the fact that quota sampling was more likely to be representative due to targeting of specific groups or the ease of
making comparisons if the quotas were of different social groups.

(e) The candidate only advanced one clear strength and weakness of non-participant observation. Additional
strengths included that it was a useful method for observing hard to reach groups, such as gangs, who may have
been difficult to infiltrate or that if the researcher did not participate then findings were easier to record in real time
rather than relying on memory. An additional limitation could have been that the researcher’s ability to explore the
group’s meanings and motivations could have been negatively affected if they did not participate.

(f) In terms of content, the candidate’s answer would have benefited from more specific information about case
studies, such as exploring different primary methods that could have been used and how using several methods
was useful in research. Reference to a famous case study such as Goldthorpe’s Affluent Worker would have
been a useful reference point. The candidate talked about depth and detail being an advantage of case studies
and a link could have been made to the interpretivist approach or research that was conducted in a naturalistic
environment. Each point needed to be developed in more detail. The candidate needed to make a minimum of
three well-developed and conceptual points to achieve a mark in Band 3.

(9) Numbering points or arguments could give the impression of a list-like answer. This candidate managed to
avoid this, but many points could have been developed in more detail. For example, in the third point ‘for’ the view
the candidate could have made reference to open questions and the fact that rapport boosted the respondent’s
confidence in expressing their views. Similarly, in point (ii) on the ‘against’ side of the argument, an example would
have assisted in unpacking how the social characteristics of the researcher may have negatively affected the
accuracy or validity of the data achieved. The candidate would have needed to include a conclusion to achieve a
mark in Band 4.
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Example Candidate Response
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Examiner comments

o Neither of the candidate’s
points identifies two results from
the source so no marks are
awarded here.

Mark for (a) = 0 out of 2

e One correct primary method is
identified here. ‘Using samples’ is
not a method of research.

Mark for (b) = 1 out of 2

e In the first point, the candidate
references official statistics which
is incorrect. The second point is
too vague to achieve a mark.
Mark for (c) = 0 out of 4

° Neither of the two points link
correctly to quota sampling and
they focus on practical issues
which are treated in a generic and
undeveloped way. No marks are
awarded here.

Mark for (d) = 0 out of 4

e The first strength is given
credit for 2 marks in terms of the
identified point being ‘no bias’,
which is developed by reference
to the fact that emotions are
unlikely to affect the data due to
lack of researcher presence or
involvement.

@ The candidate does not
specifically link the limitations
given to non-participant
observation.

Mark for (e) = 2 out of 8
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Example Candidate Responses - Paper 1

Examiner comments

@ This answer shows a very
limited grasp of the case study
method. The only creditworthy
point connects to the idea that
case studies ‘prevent any form of
invalidity’ but this is undeveloped.
Other comments are generalised
and do not connect to case
studies.

Mark for (f) = 1 out of 10

e The answer begins with an
extended description of interviews
but does not engage with a
strength or with the idea of validity.

@ A point is made about the
capacity of interviews to bring
about honest and detailed
opinions but the candidate does
not develop this.

@ There is a point here about
respondents potentially not telling
the truth, but it needs further
development to be fully effective.

@ The issue of interviews being
time-consuming is mentioned here
but the link to validity is not made
clear. Similarly, the final point
cannot be credited as it doesn’t
link to the question.

@ The answer as a whole is
a lower end Band 2 response.
Some basic knowledge about
the strengths and weaknesses of
interviews is shown but it lacks
range and is underdeveloped.
Mark for (g) = 5 out of 15

Total mark awarded =
9 out of 45
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Example Candidate Responses - Paper 1

How the candidate could have improved their answer

(a) The candidate needed to pick out two of the many results mentioned in the source. In this question, it may have
been helpful to quote directly from the Source A, rather than to try to interpret the results.

(b) The candidate confused sampling as a primary research method after initially naming a correct method
(participant observation). Any other method, apart from content analysis, would have picked up the second
available mark, such as interviews, questionnaire, social survey etc.

(c) The candidate could have made a point about the fact that the content analysis produced statistical data on

gender representation in children’s books (although not official statistics). This could have posed a validity issue
as it only measured the extent of the gender imbalance and could not give information about why this inequality
occurred between the years stated in the Source A.

(c) A second point could have been that the source was ‘adapted’, hence it was unclear whether, and to what
extent, the data had been modified or elements missed out, which may have led to an inaccurate picture of gender
representation in children’s books.

(d) It was unclear whether the candidate had any knowledge of quota sampling. The candidate briefly mentioned
the practical issue of time, but to score marks should have focused on the fact that no sampling frame was required
and hence it would have been quicker and easier to carry out than other types such as stratified random sampling.

(d) Alternatively, another point was that because a certain number of participants with specific characteristics were
identified by researchers, this type of sampling may have given a good representation of social groups without
over-representing them.

(e) The candidate could have described the limitations of no researcher being directly involved. This included an
inability to explore the meanings people attached to their behaviour and the inability to develop a rapport. Both
these factors lowered the validity of any data.

(e) A clear understanding of the fact that a researcher was looking and listening (observing) or a clear reference to
the non-participant aspect of the observation was needed in order to achieve credit.

(f) The candidate could have focused on a real-life case study, such as Goldthorpe or Ventakesh, and used it to
make points about what the case study approach involved and what its advantages were to researchers. Ideally,
the candidate should have aimed to write three or more developed conceptual points.

(f) The candidate could have talked about a case study as focusing on a single group, such as a gang, with the aim
of studying it in-depth and detail to achieve maximum validity.

(f) Candidates could also have discussed the usefulness of having several methods such as observation,
interviews and secondary data to build up an accurate picture of the group or event under study.

(f) A third point could have linked to the fact that case studies invariably take place in a naturalistic environment, for
example, a school or factory study, which aims to maximise the opportunity to achieve a realistic understanding of
the subjects in their normal environment.

(g) The candidate should have separated their points instead of mixing them up together into large ‘for’ and

against’ paragraphs. The latter approach meant that the candidate made several points but either did not develop
them or only partially developed them. A good approach would have been to take specific types of interview such
as structured and unstructured, and then delineate the advantages and disadvantages of each in terms of validity.

(g) Alternatively, the candidate could have focused on the interviewer and discussed the ability to gain rapport

or, negatively, the likelihood of the interviewer effect and bias affecting the validity of the data. Either way, the
candidate could have identified a strength or weakness, explained it as a feature of interviews and then explained
the impact on validity.
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Common mistakes candidates made in this question

(a) Some candidates attempted to describe or explain results from the research rather than simply ‘identifying’
them as the question asked.

(b) Some candidates used sampling techniques or secondary data sources incorrectly as examples of primary
methods.

(c) Some candidates did not make a direct link to Source A when they considered problems with the validity of
content analysis. In addition, few candidates considered the origins and the date of the research summary in
source A and both points could have easily posed validity issues.

(d) Some candidates did not know what quota sample was and gave generic and frequently incorrect answers.
Others were able to identify two strengths of quota sampling but then did not develop their points through
description.

(e) Candidates were asked to describe two strengths and two weaknesses of non-participant observation. A
common misconception amongst many candidates was that non-participant meant that the researcher was
always covert or not present. Whilst this was sometimes the case, candidates who used these points needed to
contextualise their remarks.

(f) Some candidates confused case study with secondary data and relatively few candidates were in a position to
develop points about the case study in terms of constituent methods such as interviews and observations.

(g) Some candidates chose to use the strengths of positivist methods to evaluate the validity of interviews, but
then wrote a critique of positivist methods. This was unnecessary and not creditworthy in terms of the question.
Another common error was to evaluate the strengths and weaknesses of interviews without reference to the issue
of validity.
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Question 2

Example Candidate Response — high Examiner comments

2 la | Rde s e ol e plss — @ —
e e S LN*\—I:@C\ ch = \, ;
EeteAR =) D, S\weoletl _Nathag |
o(\(‘)\\ \EQA\\A@\

~ ‘!\ A L N Y A\ LA\ AR 1| A i

% 199 lveral Cﬂ\\@"@ en_ave, Conoten oA Poent § pder

O

e pees m\%g@mh%&h o0 gp&-&&ew\%‘dﬁn&

Qm@\es \(\Q\\»ebe Qpexh&\\% from e unl ’red\

Sotes and O .
een ok of -

0\ hery fol Ohn\
Q&\&&mg\o\%ﬂ\gé w: Pmo Serahzahen:

i ef,ha&ﬁ_&

O

QiMicibﬂﬁ_m&S*_b.wto__dLﬂmuccﬁ_guch_&S

_pace _of A

ine 'fmndgﬁ_iag_g_wtar Qole _ in (n-rje].‘ﬂn\Jn Jlue,:
chalduen indo on Chanic idedity. Yoo Sladters, fanalics|

TThey odss  1eQCh fthen the finds  0f f
UU\HA ol edbhnicibivs

Ood_QSQOC’/mai’ed
ot howo s preporedhen.

‘\rlrm u
)

t‘S@WS ossniated tabh 7 e O\\mm‘&g.

Schcol-alse NAS o e in oCicdlsing Stodeuks
into  dhoic e¥hnic demtion q echool _con_do

RAVET

e.-()\n\'\,e XS SUOA O Ysdor

p)n\‘nan_e_es_.sxww_\mowv@d%e_abnwmr,@av_a___
aourvh'u ond’ E,hbme,\bu and_helps. dhom. clevclop o,

e etha, re_idledity. Shrthormone, - tojdespread Cosioms |

reloded to  edunleiby.as.

dadittons. S el Indiui dueits__cleselop_huic

feachtalldien bhows Ao Gpeak in dheic nokise laxpag!

ooy 0J50  dress _elaifcdren o e dca 'i¥iqm;i

~J .
McoughgcocChing g Studeds Ay nogioia) |
ke a.nd__ham,_og.:\m_w&c_j.&_ddugg.,_.m__-\hm@k‘_'_»:
g%gqp_hg__uohm___

(noms_ ok mwmx\j_a‘_&m@d_m\d_cmgm_m&u\m;
wetlos: holidays ond |

_eMante lmi:b\'j—e

o One mark is awarded here for
linking a role to a part we play in
society.

Mark for (a) = 1 out of 2

9 The first point regarding ‘wild’
children may be considered an
example for one mark. A further 2
marks are the given for the point
citing Genie and Oxana with a
description of them as lacking in
socialisation.

Mark for (b) = 3 out of 4

9 The first point on the family is
developed via several examples
linked to ethnic identity.

o The point about schools is very
well developed using concepts
and examples of how students are
socialised into their ethnicity.

e The final point about customs
is not as well developed as the
earlier points. There are some
sociological concepts included
in the answer overall, however,
and the explanation is clear and
accurate so the candidate is
awarded marks in the middle of
Band 2.

Mark for (c) = 5 out of 6
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Example Candidate Responses - Paper 1

Example Candidate Response — high, continued Examiner comments

Loy

© Giving a definition of ‘social
construction’ is useful in terms
of illustrating a grasp of the core
concept in the question.

e The first point is valid although
only partially developed.

e The point about how old people
are perceived differently is very
well developed by contrasting
‘burden’ and ‘wise and capable’.

9 The final example links to
the idea expressed at the top
that social constructions do not
exist naturally. This is explored
through examples of the power
of older people to break social
stereotypes.

@ Overall, three points are made;
two are fully developed and one
partially developed. A minimum of
three developed points is required
to show good sociological
understanding. This answer
scores at the top end of Band 2.
Mark for (d) = 6 out of 8

m The first argument is clearly
identified as the fact that schools
formally control students. The
candidate uses examples such as
sanctions.

@ The use of ‘furthermore’ is used
well to signal the next discrete
point on socialisation into norms
and values. This is well linked to
social control through reference
to deterrence from unacceptable
behaviours.
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Example Candidate Response — high, continued Examiner comments
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signalling, this time of evaluation
with the use of ‘however’. The
first point on the family is well
developed and conceptual.

@ The second point on the

family is based on imitation and
role-modelling, which makes an
explicit contrast between parent
and teacher.

@ A third evaluation point is

linked to the power of religion —
explained sufficiently and with
the examples of hell and heaven
linking to social control.

@ The final point on the law

is again well focused on the
question, i.e., social control, and
explains how citizens are kept in
check via punishments, including
media attention on these.

@ The candidate’s answer is wide

ranging, and all points are well
linked to the question. Concepts
and examples are present
throughout showing an excellent
knowledge of the debate. A Band
4 mark is justified.

Mark for (e) = 14 out of 15

Total mark awarded =
29 out of 35
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How the candidate could have improved their answer

(a) An example of a role would have secured the second mark here; alternatively, an expanded definition linked to
patterns of behaviour or status.

(b) The easiest way to achieve full marks was to separate the two examples and give a slightly differing description
of each, perhaps describing the impact of Genie suffering parental neglect and of Oxana being socialised by dogs.

(c) The candidate made three points in their answer. The final point was only partially developed and more
exploration of ‘customs’, perhaps via some examples, would have sufficed to score full marks. A good alternative
strategy in answering ‘how’ questions linked to socialisation was to focus on techniques such as role-modelling,
manipulation, representations and so on, giving examples to illustrate.

(d) The second point, based on perceptions of older people in different societies, was a model example of good
knowledge that incorporated concepts and examples. The candidate could have developed the first point by linking
retirement age to the relativity of social ideas of physical and mental fitness and the different capacities of countries
to provide pensions. Concepts such as norms, values, achieved status could have easily featured in an answer on
this topic.

(e) This essay showed high level and wide-ranging knowledge and understanding and hence a mark within Band 4
was given. To be awarded maximum marks, the conclusion could have expressed more of a judgement made with
reference to arguments in the essay. In addition, some points were developed in more detail than others and could
have been more consistent.
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Example Candidate Response — middle Examiner comments
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Example Candidate Response — middle, continued Examiner comments
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e Religious sanctions are
given here as an example of
socialisation into ethnic identity.
In total, three valid points are
made with brief development and
examples. The answer shows
a clear understanding of how
children can be socialised into
their ethnic identity and is placed
in Band 2.

Mark for (c) = 5 out of 6

G A good contrast is given
here between the treatment of
the elderly in traditional African
tribes and in modern society.
The candidate’s initial definition
of social construction shows that
there is a sound understanding of
the term.

0 Several points are made,
some with partial development
and another — on the different
level of political and economic
power given to old people — that is
undeveloped.

9 The final point makes an
implicit link to the idea that
roles vary over time but it is
undeveloped. This is a Band
2 answer illustrating basic
knowledge and understanding
of the issue. The first point was
excellent but this is then followed
by a series of points that need
further detail.

Mark for (d) = 5 out of 8
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Example Candidate Response — middle, continued Examiner comments
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Example Candidate Response — middle, continued Examiner comments
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@ oOverall, this is a Band 3
answer. Good sociological
knowledge and understanding
is shown and there is some
use of concepts. There are

two interesting references to
sociological theory. A range of
points is presented, some of
which are developed and some
which are partially developed.

‘ Mark for (e) = 11 out of 15

Total mark awarded =
24 out of 35

How the candidate could have improved their answer

e (a) In addition to referring to individuals ‘playing a part’, the candidate could have added the idea that roles often
link to status and bring with them certain expectations in terms of behaviours or norms.

* (b) The answer given only featured one example and scored 2 out of 4 marks. A second example, such as Genie
Wiley or Oxana Malaya would have earned the additional marks.

* (c) The candidate explained three points, but some could have been developed in more detail. For example,
the link between native language and norms and values could have been made more explicit. Alternatively, the
candidate could have given more explanation for how watching media coverage of festivals enabled children to be
socialised into their ethnic identity.

e (d) The first point was excellent. The candidate needed to develop two of the later points to score within Band
3. For example, the growing economic power of the elderly could have been explained by better pensions and
benefits that only came about since the welfare state. The final point could have given more detail on changing
family roles of grandparents who took on some of the socialisation work of parents. Three conceptual and
developed paragraphs linking to the question would have been enough to be awarded full marks.

* (e) Whilst the candidate made a range of points, these needed to be organised in separate paragraphs and fully
developed. Two arguments ‘for’ the view and one ‘against’ (peers) were fully developed and these were models for
how the other points could have been unpacked in more detail. For example, the point about religion could have
discussed the importance of role models and positive and negative sanctions such as expulsion or the ideas of
heaven and hell in controlling behaviour. In total, a minimum of six developed points in a balanced argument was
needed to be awarded in Band 4. The conclusion given also needed to make a judgement rather than simply
indicate opposing views.
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Example Candidate Response —

low
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Examiner comments

0 The candidate shows a
partial understanding of ‘role’ as
something ‘you play or do’.
Mark for (a) = 1 out of 2

e The candidate describes no
examples of feral children here;
understanding of the term ‘feral’ is
confused.

Mark for (b) = 0 out of 4

e There is a brief allusion to
factors which are involved in
socialisation into ethnic identity.

9 The point here links to age
rather than ethnic identity so does
not address the question. Overall,
only 1 mark is given for the initial
link to socialisation within the
family.

Mark for (c) = 1 out of 6
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Example Candidate Responses - Paper 1

Examiner comments

e Some understanding is shown
here of the idea that society
dictates norms and values
surrounding age groups. This is
followed by a comment about
elderly people who are sanctioned
for not conforming to their age
stereotype.

e The candidate shows a limited
awareness of how individuals are
socialised into an ethnic identity.
Mark for (d) = 2 out of 8

a The beginning of the answer
focuses on the general usefulness
of an education rather than how
education is effective in social
control. It hints at the idea that
people are effectively forced or
pressured into education in order
to improve life chances.

@ There is a brief reference here
to needing an education to know
the difference between right and
wrong and the importance of this.

@ The evaluation point about the
impact of the media and internet
does not link well to the question,
i.e., social control.

@ This is a Band 1 answer which
shows limited awareness of the
debate regarding the effectiveness
of education as an agent of social
control. Three points are made
and the candidate tries to show
different sides of a debate so
scores in the top half of the band.
Mark for (e) = 4 out of 15

Total mark awarded =
8 out of 35
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How the candidate could have improved their answer

(a) The candidate could have added an example to the idea of a role as something ‘you play or do’ such as
housewife. Alternatively, they could have explored the idea of expected behaviours and status linked to one of the
identities mentioned.

(b) The candidate showed no understanding of feral children as un-socialised and ‘wild’. Examples that could have
been used include Rochom P’ngieng who received primary socialisation but was then lost for 20 years and, when
found, could not talk and could not adapt to human society. Another example was Genie Wiley who was neglected
from birth and who subsequently failed to learn language or live independently.

(c) The candidate needed to address the issue of ethnic identity. There was some hint of understanding at the
beginning and the end of the answer; however, most of the material was linked to a discussion of age. A good
approach would have been to explain techniques of socialisation such as imitation, hidden curriculum, role-
modelling, peer pressure, representation and so on via examples that illustrated an impact on ethnic identity. Other
possible points included imitating parents in terms of native language, ethnic norms such as clothing and foods or
schools promoting an ethnocentric curriculum that socialised children into pride in their country’s art, literature and
history.

(d) The candidate could have focused on specific examples of how different societies perceived old age and/or how
views of old age had changed historically. For example, behavioural norms expected of the elderly varied widely
with some cultures expecting old people to work and maintain active roles in society whilst others put pressure on
older people to withdraw from these roles and pass them on to a younger generation.

(d) Another example could have focused on how, in more traditional societies, old age may have been seen as
positive and a time of wisdom and high status, whilst in more modern societies, it was often seen as negative and a
time of frailty, dependency and low status.

(e) The candidate did not properly explain the basics of what social control was and how education functioned as
an agent. The candidate also presented their points in one long paragraph. They should have separated points into
distinct paragraphs. On the ‘for’ side of the debate, the candidate could have discussed the use of positive and
negative sanctions, socialisation into norms and values via the hidden curriculum. There was plenty of scope to
introduce some theory here, for example, the feminist view that schools transmitted patriarchal norms or the Marxist
view that schools reproduced social-class relationships. On the ‘against’ side, they could have approached
evaluation by arguing that other agents of social control were more effective. This could have included formal
agents such as the police and courts, or informal such as the family or the media.

(e) Another approach would have been to attack the notion that education was effective in socially controlling
individuals. For example, in some cultures, many children did not attend school, in others there were rebellious anti-
school subcultures that disrupted education and lay the foundations for further deviance in later life.

(e) The candidate should have finished the essay with a brief conclusion in which they expressed a judgement
based on the arguments presented.
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Common mistakes candidates made in this question

(a) Many candidates were awarded full marks on this question. A few candidates only gave a partial definition, e.g.
‘a part you play’ without supplementing with an example such as ‘housewife’ or ‘teacher’.

(b) A few candidates did not know the meaning of ‘feral child’, confusing it with inadequate socialisation and
children who were out of parental control. Others wrote more than was necessary for a ‘describe’ question. For this
question, two sentences per example would have been sufficient. Many candidates were keen to show off their
knowledge of examples from real life and from fictional books such ‘The Jungle Book'. This meant they might have
wasted time by writing too much.

(c) This question asked candidates to explain how individuals were socialised into an ethnic identity. Some
candidates focussed on socialisation in general and made creditworthy points such as imitation or role-modelling,
but often failed to apply this properly to ethnic identity. Examples of aspects of ethnic identity learned through
socialisation could have included dietary guidelines, clothing, norms around relationships and marriage.

(d) This question tested understanding of the idea of social construction and the ability to apply it to old age. Some
candidates bunched together different points instead of separating them into paragraphs. Some candidates tended
to simply describe aspects of being old with no link to the idea that old age varied across time and culture. A
minority of candidates misunderstood the question and focussed on children and youths.

(e) This question was about the extent to which education was the most effective agent of social control. Most
candidates knew what social control was and were able to give examples from school life. Some candidates
focused on socialisation more broadly (hidden curriculum) rather than social control (sanctions). Whilst a
discussion of aspects of socialisation in both education and other agents was acceptable, answers that made

no mention of informal or formal social control could not achieve top band. To score in the top band, candidates
needed to put forward at least six good quality sociological points with a conclusion. Candidates who scored less
well tended to write fewer points and these were often only partially developed.
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Question 3

Example Candidate Response — high Examiner comments
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o A clear enough understanding
for 2 marks. The candidate is
a little vague in their reference
to ‘others in that society’ but
they clearly know that a person
suffering relative poverty has ‘the
basic needs’ and is not in absolute
poverty.
Mark for (a) = 2 out of 2

e The first point cannot be
credited as it refers to ascribed
rather than achieved status.

9 The second point describes
how status can be achieved
through education enabling
people to escape the poverty trap
and achieve better life chances. In
total, the candidate scores 2 out of
4 for one developed and accurate
point.

Mark for (b) = 2 out of 4

9 The candidate identifies two
changes in male roles as men are
now more involved in domestic
chores and emotional care.

e In this paragraph, the point
about domestic chores is
explained with links to the decline
of the breadwinner role and the
rise of joint conjugal roles.
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Example Candidate Responses - Paper 1

Example Candidate Response — high, continued Examiner comments

e The point about men being
more emotionally caring is briefly
developed in terms of the idea
of compassion and a decline in
domestic violence. This is not as
well developed as the first point.

0 A vague point is given at the
end but needs more development
to be clear and creditworthy. In
summary, two points with uneven
development are made, but a
clear understanding of some
sociological concepts. The answer
just reaches into the bottom of
Band 2.

Mark for (c) = 4 out of 6

e The first point correctly
identifies the fact that the
definition of poverty is composed
of different ‘aspects’ which makes
it unclear, namely, absolute and
relative poverty.

@ Several other ‘views or ways
in which poverty can be seen’ are
given, ranging from the poverty
line to the poverty trap and the
culture of poverty. These are
accurately described and use
sociological concepts. Whilst
there is a lot of knowledge here it
isn’t always used well to answer
the question i.e. to explain ‘why
poverty is difficult to define’.
Hence it is a mid-Band 2 answer.
Mark for (d) = 5 out of 8
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Example Candidate Response — high, continued Examiner comments
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@ A clear and developed point
on the welfare state starts the
answer.

m Here, there is an undeveloped
point about help that the
government may give in terms of
jobs and food.

@ A clear signal is given here of
an evaluation point which makes
an implicit link to the culture of
poverty but doesn’t link back to
the question.

@ A simple and underdeveloped
point regarding the possibility of
revolt due to inequalities is given
here.

@ The functionalist view of the
necessity of stratification and
inequality features here but needs
a more explicit link back to the
question.
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Example Candidate Responses - Paper 1

Example Candidate Response — high, continued Examiner comments

@ The Marxist point about the
proletariat being made to believe
in the status quo is relevant but
needs to be linked to the question
more effectively.

@ Another appropriate evaluation
point links to the reality of the
poverty trap but there is no explicit
link to the question.

@ Afinal evaluation point centred
on the feminist argument that
inequality remains present due
to ‘gender discrimination’. No
conclusion is given. However,
there is a good range of points
— some developed and some
partially developed — and the
candidate makes good use of
sociological theories which should
be rewarded. This is a clear Band
3 answer, and the range of points
and effective use of sociological
concepts mean that it can access
the top end of the band.

Mark for (e) = 12 out of 15

Total mark awarded =
25 out of 35
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How the candidate could have improved their answer

(a) Ideally, the candidate should have referred to a person in relative poverty not being able to afford what the
majority in that society (rather than just ‘others’) view as an acceptable lifestyle.

(b) The candidate needed to describe another way status was achieved in addition to education. Possible answers
could have included gaining promotion through the workplace, through marriage or through showing and nurturing
a talent such as an Olympic athlete through training.

(c) The second point about ‘emotional care’ could have been linked better to males spending more ‘hands on’ time
with their children than to domestic violence. A third point would have been needed to achieve the top of Band 2
and the candidate could have focused on the advent of males as sex objects in media representations and the
popularity of male-grooming products linked with personal care and a preoccupation with appearance. Another
possible point could have focused on the ‘crisis of masculinity’ (Mac an Ghaill) which meant that traditional working-
class males have lost their roles as hegemonic protectors and providers for the family.

(d) The candidate started the answer well. However, then the answer lapsed into a series of descriptions of
different concepts linked to the idea of poverty with a link back to the question only at the end. The candidate
should have been clearer about ‘why’ poverty was so hard to define. For example, some argued that living
standards were higher in some countries than in others and yet there were poor people in both societies, so
achieving a standard definition was difficult. Alternatively, taking up the idea of the poverty line mentioned by the
candidate, some set this as less than 60% of median income but this figure seems arbitrary and societies may
differ in terms of where they draw the line. Three or more well-developed paragraphs with a focus on the question
of ‘why’ would be needed to achieve full marks on this question.

(e) Simply organising the arguments into separate paragraphs would have helped this candidate to see where
they needed to develop points with more evidence. In addition, they should have made explicit links back to the
question. The answer would have benefited from more examples of measures taken by the government to reduce
inequality. These could have come from many areas such as legislation aimed at ending gender inequality (Equal
Pay Act) or measures intended to tackle racism or ageism in society. There was plenty of material offered in terms
of evaluation, but some points could have been developed in more detail. For example, the feminist point would
have been more effective with examples of gender discrimination that persist despite government measures.
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Example Candidate Response — middle Examiner comments
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e Relative poverty is described
well although the point needs to
be linked to the problems with
defining poverty.

e A better explanation is given
in the second point about why
poverty lines make defining
poverty difficult.

0 The point on the cultures of
poverty is weak although the
candidate does attempt to link it to
the question.

@ A partially developed point is
made here about the difficulties
of identifying those in absolute
poverty. While several points are
made as to why poverty is difficult
to define, most are only partially
developed. Some concepts are
used accurately. It is, therefore, a
middle Band 2 answer.

Mark for (d) = 5 out of 8

9 The first two points giving a
Marxist then a feminist view that
inequality remains are both valid
but only partially developed.

@ The point regarding ethnic
inequality is undeveloped.

m A final point ‘for’ the view in
the question is given making
reference to a culture of poverty.

@ Arguments against the view
are sociological in focus but lack
concepts and full development.
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How the candidate could have improved their answer

* (a) This answer hinted at a cause of poverty rather than describing what relative poverty was. The candidate
needed a clear statement of the inability to afford or access what the majority in that society saw as an acceptable
lifestyle.

e (b) The easiest way to expand on both points mentioned would have been to give examples. In the first case, the
candidate could have discussed gaining promotion through being good at a particular job. In the second point, they
could have cited gaining a degree in Higher Education, which would have opened up opportunities for higher status
careers.

* (c) The candidate should have maintained their focus on changes to the male role. Points that the candidate could
have explored included: the new male preoccupation with appearance accompanied by the popularity of male-
grooming products, the representation of males as sex objects in the media or the ‘crisis of masculinity’ as an
explanation for the decline in hegemonic masculinity.

e (d) The first point needed to link more explicitly to the ‘why’ in the question. The candidate could have argued that
relative poverty differed by social context and hence a universal definition was impossible. Other points that could
have been explored link to the difficulty of identifying ‘poverty lines’ across different countries or the difficulties of
attempts to identify basic necessities such as in Townsend’s study or Mack and Lansley’s ‘Breadline Britain’ study.

* (e) In order to achieve a mark in a higher band, the answer would have needed to develop points more effectively
using detailed discussion and included more sociological evidence (concepts, examples, studies or theory). For
example, on the for’ side of the argument, the candidate could have expanded the Marxist point to include the use
of the hidden curriculum to reinforce and reproduce social class divisions. The candidate could have improved the
feminist point about gender inequality by referring to concepts such as the glass ceiling or vertical segregation. On
the ‘against’ side of the argument, the point about the government providing free education could have been linked
to the idea of meritocracy and social mobility. The conclusion could have been more concise and aimed to make a
judgement linked to the question referring more briefly to the key pieces of evidence that justify that view.
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Examiner comments

0 No relevant knowledge is
shown of relative poverty.
Mark for (a) = 0 out of 2

e Two correct ways of achieving
status are identified but both
points need development.

Mark for (b) = 2 out of 4

e The candidate begins by
describing male roles in the past
before contrasting with the loss
of male power and authority in
the present. One point is simply
developed and is awarded in
Band 1.

Mark for (c) = 2 out of 6

o Lots of description of poverty
is given here but only one simple
point at the end links to the
difficulty of defining it.

Mark for (d) = 1 out of 8
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Example Candidate Response — low, continued Examiner comments
LA \ |Gpestment Toe Bded Yo redwee c,no\o& ety | | @ This is a very brief response.
| b\) sy W\&V\\D _nen” o8 ) s sernen” Powe. 43(.\@ m& I One simple point is made ‘for’ the

view in the question. It is based

1\dom e ¢ csmg_@j_&?_@y_eez -QQLQX\ when | | o gender discrimination, mainly
oomce*mmmem_m 1I0NEN. O\YC—~-- rahowsed) | | jinked to the workplace. There is
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e odker o fen co vl b o mjhm . aodk’ tackle the issues and restrictions
. olp-\—_ Y—&—m Mo j-_:\Ee e\wemme& \Q being lifted slowly. It is a clear

\19* evs‘ctm J«V e \:)esﬁ— o becttle Yoo Band 1 answer based on common

sense and showing limited
| |ssues " Mok saen o:_\cf__m&i\y_mer fue doday, knowledge.

most o€ M Winas” MW w&mhcegi_lL_ Mark for (e) = 3 out of 15

Ve 2 fgewﬁ.h;@%cﬁ lré(a ./ {4{8, N
" o Total mark awarded =
8 out of 35

How the candidate could have improved their answer

(a) The candidate needed a clearer understanding of relative poverty. Creating a glossary of key terms during
revision could have been helpful in learning the definitions. To achieve marks here, the candidate needed to show
that they understood that this type of poverty was being poor in comparison to the majority in society and not being
able to afford a ‘normal’ lifestyle.

(b) Using examples would have been a good way of improving both points. In the first point, the candidate could
have cited some kind of high-status competition, such as winning a gold medal at an Olympic Games. In the
second point, the candidate could have cited gaining a higher degree or a higher vocational qualification whilst in a
job.

(c) The candidate should have aimed to make three distinct points about how male roles had changed in industrial
society. The decline of the breadwinner role linked to the ‘crisis in masculinity’ would have provided a clear
conceptual point. The candidate could have discussed the change in the representation of males in the media, with
males viewed as sex objects and encouraged by advertising to make the most of their physique and appearance.
Finally, the candidate could have given more evidence for the first point made in the answer, for example, linking to
the New Man role in the family.

(d) Greater focus on the question was needed to improve this answer. There was much description of what poverty
was but very little on why it was difficult to define. To achieve in the top band, the candidate needed to make at
least three well-developed and conceptual points. One example could have focused on the difficulty of drawing a
‘standard’ poverty line at the same level across different societies. Another point could have discussed the difficulty
of deciding which was correct from different types of poverty such as absolute and relative poverty. Finally, there
was the idea that what was deemed essential varied from society to society and thus an approach based on
‘necessities’, such as adopted by Mack and Lansley or Townsend, was not viable.

(e) In order to improve the answer, the candidate needed to make a greater range of points on both sides of the
debate and develop them with some evidence. Gender discrimination was the focus of their answer on the ‘for’
side of the debate and the candidate could have referred to concepts such as the glass ceiling or vertical/horizontal
segregation. Other arguments could have linked to continued racism in society and social-class inequalities. On
the ‘against’ side of the argument, the candidate could have focused on laws that aimed to tackle discrimination,
measures introduced in the welfare state and the possibility of social mobility in a meritocratic society. A brief
conclusion was also needed in which the candidate should have expressed a judgement based on key points in
their arguments.
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Common mistakes candidates made in this question

(a) A few candidates mistakenly described ‘absolute’ instead of ‘relative poverty’ or took the word ‘relative’ to mean
‘family member’. There needed to be a clear sense of the fact that relative poverty was about how some people
cannot access the lifestyle that was regarded as standard or ‘normal’ in that society.

(b) Most candidates scored well and were able to describe two ways in which status could have been achieved. A
small number of responses focused on ascribed rather than achieved status as an answer. A very small number
identified correct points but then did not describe them, thus limiting themselves to half marks.

(c) This question asked how traditional male roles changed in modern societies. The best responses developed
three or more discrete points and included concepts in each point. Some candidates did not achieve a mark in
the top band, as they did not address the ‘change’ element in the question. A proportion of candidates focussed
on feminism and changes to women'’s roles rather than male roles. Other candidates wrote a long description of
traditional male roles, which had only limited relevance. Answers that scored less well also tended to be more
common sense rather than sociological.

(d) This question asked candidates to consider why poverty was difficult to define. Some responses were vague
and not well linked to the question, for example, discussing the difference between absolute and relative poverty
but then not saying why this made definition difficult. Others focussed on the causes of poverty, with discussion of
the culture of poverty, the poverty trap and the poverty cycle, without a focus on the definition of poverty as such.

(e) The essay question on this section was about the extent to which government measures failed to reduce social
inequality. A range of inequalities could have been discussed, such as those based on gender, age, ethnic and
social class. Some candidates only made a narrow range of points that focused on basic ideas of poverty and
inequality. Major errors were few, but some candidates needed more sociological evidence both of inequalities and
also of government measures such as laws, elements of the welfare state.
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